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Overview  
PosiƟve Behaviour for Learning (PBL) provides the framework for a whole-school, evidence-

based approach to behaviour support. It is grounded in the understanding that appropriate 
behaviours, like academic skills, must be explicitly taught to ensure student success both 
within and beyond the school environment. PBL promotes the establishment of posiƟve, 
structured learning environments through the implementaƟon of research-informed 
pracƟces and proacƟve, school-wide systems designed to define, teach, and reinforce 
expected behaviours. The framework emphasises prevenƟon, uƟlises a Ɵered model of 
support that aligns the intensity of intervenƟon with the level of behavioural need, and 
ensures that all students receive consistent, foundaƟonal behavioural support from all staff 
across all school seƫngs. 

ExpectaƟons for student behaviour are defined by a school-based team and effecƟve 
behaviour support is implemented consistently by staff and administraƟon. PosiƟve 
behaviours are taught, publicly acknowledged and reinforced, and problem behaviours have 
clear consequences. Student behaviour is monitored and tracked, with staff receiving regular 
feedback on this. EffecƟve behaviour support is implemented at the school- wide level. It is 
designed to meet the needs of all students.  
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Universal Behaviour Supports  
The iniƟal step in promoƟng posiƟve behavioural standards is to clearly communicate these 
expectaƟons to all students. At Hawker Area School, these standards are arƟculated through 
the Behaviour Matrix, which serves as a key reference for expected conduct. The school 
prioriƟses the explicit demonstraƟon, instrucƟon, and reinforcement of posiƟve behaviours 
within the learning environment. CommunicaƟng behavioural expectaƟons funcƟons as a 
universal support strategy, aimed at all students, with the dual purpose of prevenƟng 
inappropriate behaviours and establishing a consistent framework for addressing instances 
of misconduct. 
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The Three-Tiered System of PrevenƟon  
PBL provides a model of support for all students, consisƟng of 3 Ɵers of intervenƟon. The 
Ɵers represent levels of intervenƟon. These three demographic zones of problem behaviour 
prevenƟon are represented in the “PBL triangle” by the colours green (Tier 1), yellow (Tier 2) 
and red (Tier 3).  

 

 

Tier 1 (Green Zone) – Universal Supports  
Tier 1, or the Green Zone, represents the majority of students—approximately 80–85%—
who do not display, or are not likely to develop, serious or challenging behaviours. These 
students are supported through proacƟve, school-wide systems of support that are 
embedded into everyday pracƟce and delivered by teaching staff.  

Tier 1 focuses on differenƟated and explicit teaching for all students, forming the foundaƟon 
of the PBL framework. IntervenƟons occur across all school seƫngs—whole-school, 
classroom, and non-classroom—and address academic, emoƟonal, and behavioural 
domains. Key components include the explicit teaching of behavioural expectaƟons and 
social-emoƟonal skills, clearly established boundaries, consistent and high rates of posiƟve 
acknowledgements, effecƟve instrucƟonal pracƟces, and acƟve supervision. By consistently 
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implemenƟng these universal strategies, schools create a posiƟve, predictable, and safe 
learning environment that supports the success of every student. 

 

Tier 2 (Yellow Zone) – Targeted IntervenƟons 
Tier 2, or the Yellow Zone, represents the 7–10% of students who are at risk of developing 
chronic behavioural challenges and require more targeted support in addiƟon to the 
universal Tier 1 strategies. These students may exhibit ongoing concerns across social, 
emoƟonal, behavioural, or academic areas and are not fully responding to school-wide 
intervenƟons.  

Tier 2 provides focused support through structured, small-group or individualized 
intervenƟons aimed at prevenƟng escalaƟon and reducing the number of students requiring 
intensive support. While students conƟnue to benefit from whole-school strategies, they 
also receive targeted assistance such as daily check-ins, academic modificaƟons, mentoring, 
or parƟcipaƟon in social skills groups. These supports are designed to be Ɵmely, efficient, 
and flexible, helping students to re-engage with learning and develop the skills needed for 
success within the school environment. 

 

Tier 3 (Red Zone) – Targeted IntervenƟons 
Tier 3, or the Red Zone, represents approximately 1–5% of students who demonstrate 
chronic, severe, or highly complex behaviours that significantly impact their learning and 
wellbeing. These students require intensive, individualized support in addiƟon to the 
foundaƟonal Tier 1 strategies and targeted Tier 2 intervenƟons.  

Tier 3 focuses on reducing the intensity and complexity of each student’s unique needs 
through a highly personalized approach. Support is coordinated through a case management 
model and may involve the development of Individual Behaviour Support Plans, 
collaboraƟon with guidance officers or behaviour specialists, and ongoing monitoring and 
review.  

While Tier 3 intervenƟons are tailored, it is essenƟal that these students conƟnue to access 
the same universal supports provided to all students. The success of Tier 3 is heavily reliant 
on the strength and consistency of Tier 1 implementaƟon across the school.  
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Teaching Expected School Behaviours  
At Hawker Area School, PosiƟve Behaviour for Learning (PBL) is strengthened through the 
regular teaching and reinforcement of school-wide expectaƟons. These expectaƟons are 
directly linked to the Behaviour Matrix and are delivered through lessons developed on an 
annual cycle. All staff are expected to consistently reinforce these expectaƟons across all 
seƫngs—both in and out of the classroom. To support this, structured lesson plans are 
available to staff via MicrosoŌ Teams under the "PosiƟve Behaviour for Learning" secƟon.  

 

The communicaƟon of our key behavioural messages is further supported by a 
reinforcement system that provides students with immediate feedback for demonstraƟng 
expected behaviours. This system is designed to enhance both the frequency and quality of 
posiƟve interacƟons between staff and students, creaƟng a more supporƟve and engaging 
school environment. 
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Warndu Ticket RecogniƟon  
At Hawker Area School, we believe in recognising and reinforcing posiƟve student 
behaviours that align with our core values: Learner, Respect, Responsible, and CooperaƟve. 
The Warndu Ticket system is designed to provide consistent, meaningful acknowledgment of 
students who demonstrate behaviours that go above and beyond basic expectaƟons. This 
policy outlines the specific criteria for awarding Warndu Ɵckets, the process for recogniƟon, 
and the expectaƟons for staff implementaƟon to ensure fairness and consistency across all 
classrooms and seƫngs. 

Research supports that behaviour-specific praise and tangible reinforcement, when used 
strategically, can increase student engagement and moƟvaƟon (PBIS, 2023; Cook et al., 
2017). However, to maintain the integrity of the system, Ɵckets must be awarded 
thoughƞully and intenƟonally—not for rouƟne compliance but for genuine effort, growth, or 
excepƟonal behaviour. 

This policy applies to all teaching and support staff, as well as both primary and secondary 
school students.   

Qualifying Behaviours for Warndu Tickets 

Warndu Ɵckets are awarded when students demonstrate behaviours that exceed baseline 
expectaƟons. Below are the specific criteria for each of our school values: 

Learner 

Award a Ɵcket when a student: 

✔ Asks thoughƞul quesƟons that show curiosity ("Why does this happen?" "How could we 
solve this?"). 

✔ Persists through challenges without giving up, even if they don’t succeed immediately. 

✔ Helps peers learn by explaining concepts (without doing the work for them). 

✔ Corrects their own mistakes aŌer realising an error. 

Do NOT award for: 

✖ Simply compleƟng work. 

✖ Passive listening or following basic instrucƟons. 

 

Example: 

✅ "Liam, I noƟced you kept trying different strategies to solve that math problem—that’s 
being a great Learner!" 
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Respect 

Award a Ɵcket when a student: 

✔ Uses polite language unprompted ("Excuse me," "Thank you"). 

✔ Listens acƟvely (eye contact, nodding, responding thoughƞully). 

✔ Respecƞully disagrees ("I see it differently because…"). 

✔ Includes peers who are leŌ out. 

Do NOT award for: 

✖ RouƟne "please" or "thank you" aŌer reminders. 

✖ Silent compliance without engagement. 

 

Example: 

✅ " Liam, I noƟced you used polite words even when you disagreed—that’s being 
Respecƞul!  

 

Responsible 

Award a Ɵcket when a student: 

✔ Tidies shared spaces without being asked. 

✔ Prepares materials in advance (e.g., sets up their desk before the lesson starts). 

✔ Owns up to mistakes ("I forgot my book—I’ll make sure to bring it tomorrow."). 

✔ Follows through on commitments (e.g., completes a job they volunteered for). 

Do NOT award for: 

✖ Basic rule-following (e.g., siƫng when asked). 

✖ Tasks done under direct supervision. 

 

Example: 

✅ "Jayden, you noƟced the art supplies were messy and organised them—that’s being 
Responsible!" 

CooperaƟve 
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Award a Ɵcket when a student: 

✔ Compromises during disagreements ("We can play your game first, then mine."). 

✔ Adjusts their role to help the group succeed. 

✔ Encourages struggling teammates ("You’ve got this!"). 

✔ Shares resources fairly without arguing. 

Do NOT award for: 

✖ Simply working in a group. 

✖ Following direct instrucƟons (e.g., "Get into pairs"). 

 

Example: 

✅ "Sophia, you changed your idea so the group could agree—that’s excellent 
CooperaƟon!" 

 

How to Award Warndu Tickets 

To ensure consistency, all staff must follow the 3-Step RecogniƟon Process when awarding 
Ɵckets: 

1. Describe the Behavior (Be specific!) 

Clearly state what the student did. 

❌ "Good job!" 

✅ "Riley, you helped Sam pick up his pencils when they spilled—that was very kind!" 

2. Link to School Values 

Explain which value the behavior represents. 

"This shows Respect because you helped without being asked." 

3. Give the Ticket 

Hand the Ɵcket to the student with a brief posiƟve comment. 

"Keep up the great work!" 

 

❌ No group Ɵckets (each Ɵcket must be individually earned). 
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❌ No bribes ("If you sit down, you’ll get a Ɵcket"). 

❌ No vague reasons ("Here’s a Ɵcket for being good"). 

 

Monitoring and Consistency 

To ensure all staff implement the system fairly: 

Weekly Spot Checks: Leadership will observe 2–3 teachers randomly to verify correct 
awarding. 

Student Interviews: Randomly ask students, "Why did you earn this Ɵcket?" to check 
understanding. 

Ticket records: Teachers record Warndu Ɵckets on MicrosoŌ   
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PosiƟve Behaviour Rewards and Data CollecƟon 
Processes  

 

Classroom SSO records Warndu Tickets in MicrosoŌ Teams (PBL Data) Private Channel.  

InstrucƟonal video can be found in MicrosoŌ Teams (PBL Data): General  Files  
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Acknowledging expected school behaviours – Warndu 
Tickets  
Fast and Frequent Acknowledgements  

Staff at Hawker Area School are encouraged to consistently acknowledge students who 
demonstrate expected behaviours using a range of strategies. These may include non-verbal 
cues, spoken or wriƩen praise, or reaching out to families with posiƟve feedback. Within the 
classroom seƫng, students are rewarded with Warndu Tickets—tangible tokens of 
recogniƟon that celebrate and reinforce posiƟve behaviour. 

 

 

Reward Café 

Every three weeks, students have the opportunity to aƩend the Reward Café, where they 
are accompanied by teaching staff. During their visit, they can exchange their collected 
Warndu Tickets for a variety of prizes, providing moƟvaƟon and reinforcing the value of 
posiƟve behaviour across the school. 
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PosiƟve phrases to use in class 
Instead of saying… Try saying… 

Sit down  I will begin as soon as everyone is seated.  
Put that away! 
Stop playing around!  

I will begin as soon as everyone shows me 
they are ready 

Be quiet! 
Shut up!  
Stop talking!  

I will begin as soon as everyone is quiet.  
Anyone who would like to speak is welcome 
to raise their hand and wait to be called on.  

Why aren’t you on the right page?  I will be working from page ___ 
Stop yelling!  
Calm down!  

I will listen as soon as your voice is as calm 
as mine  

What’s wrong with you?  
You can’t talk to me like that!  

I will be glad to discuss this when respect is 
shown  

Stop arguing with me!  I will be glad to discuss this with you as 
soon as the arguing stops 

Get out of my classroom!  Feel free to come back to the room as soon 
as you are calm  
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Strategies for Managing Behaviours  
Student entry   Sets the tone of your lesson 

 Ensure you can see students as they enter the room to 
minimise silliness  

Late students   Welcome child or give no response  
 If necessary, speak with child when you have Ɵme  
 Celebrate promptness  

GreeƟng   Formally or informally greet students  
 Welcome students back from breaks  

Rules referred to 
Consequences applied  

 Have clear class rules (no more than 5 or 6) 
 Refer to rules if one is broken  
 Refer to rules regularly especially at the beginning of 

each term  
 If you have offered a choice and the behaviour 

conƟnues, apply a consequence  
 It may be necessary to apply a consequence without 

offering a choice depending on the behaviour  
Time spent introducing 
lesson 

 Introduce and have students ‘doing’  
 Make instrucƟons clear and concise. The following 

describes an effecƟve process:  
Give the instrucƟon 
Wait and scan  
Give 2 descripƟve encouragers  
Move in  
Thank student if compliance occurs or give a choice if no 
compliance  

 Use cue cards illustraƟng instrucƟon given oŌen and 
point at them  

What/ Why/ How   Curriculum: Tell students the what, why and how of the 
lesson you are about to teach  

 Behaviour: Tell students the what, why and how of 
behaviour for the lesson you are about to teach  

AcƟvity change   When ending or changing an acƟvity during a teaching 
period 
Review the previous lesson if following on  
Establish and work from rouƟnes  
Use Ɵme or other encourager  

CommunicaƟon 
techniques  

 Use a variety of techniques to address behaviour e.g. 
 QuesƟon for understanding i.e. Do you know what to 

do? “What should you be doing?” 
 Use reflecƟon quesƟoning i.e. What is the rule about 

listening? “What do we do when…?” 
 AcƟvely listen i.e. Be aware of other cues when 

discussing problems with students such as body 
language  
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 Speak using a calm, friendly, firm, measured tone  
PosiƟve feedback   Give posiƟve feedback individually, to groups and whole 

class regularly  
 Touch their work, make eye contact and smile, give 

thumb-up signal  
DescripƟvely encourage 
to ensure effecƟveness 
of instrucƟon  

 Having given an instrucƟon, wait and scan the class, if 
some are not on-task refer to those who are e.g. ‘pencils 
down and eyes this away’ 

Cue with parallel 
acknowledgement  

 Normally begins with ‘I like the way MaƩhew is siƫng 
up, great stuff MaƩ’ or ‘Look at Bob, he is wriƟng his 
story, well done Bob’ or ‘This group is working well, 
they’re talking about their work’. Etc  

DescripƟon of reality   State what you see that is wrong e.g. ‘There is no paper 
on the floor next to you’ or ‘Our books are closed and 
we’ve started wriƟng’ 

Individual close talk   Move to student calmly  
 Deliver redirecƟon in close proximity using a calm, firm, 

friendly and measured tone  
Move about to 
students working 
individually or in groups  

 Make the effort to engage in discussion about the task at 
hand with each student, during the lesson – not just 
those that raise their hand to ask a quesƟon  

Teacher movement 
around the room  

 While instrucƟng or having class discussion, move about 
the room to minimise inappropriate behaviour  

Peripheral vision   While working on the board or one to one with students 
ensure you scan the class regularly  

SelecƟve aƩending   Pay minimal aƩend to off-task behaviour if it is not 
seriously disrupƟng the lesson. Beware about puƫng on 
‘the blinkers’ e.g. ‘I will speak with you when I am ready.’ 

Verbal and non-verbal 
redirecƟng to learning  

 Curriculum redirecƟons, eye contact, hand gestures, 
proximity, non-verbal messages (head, hand and eye) 
smile or pause in talk 

 QuesƟoning to redirect, call students name and giving 
redirecƟons  

Giving a choice   Give it in a calm, firm tone in close proximity and avoid 
making it sound like a threat  

 Allow up to 15 seconds for the student to make their 
choice  

Enter secondary 
behaviour  

 Avoid being led into secondary behaviour issues  
 A form of secondary behaviour is where a student 

aƩempts to anger/ frustrate the teacher by responding 
sluggishly to a request, giving provocaƟve responses of 
grunƟng and other non-verbals  

Class discussion at end 
of acƟvity or lesson  

 Review the curriculum of the acƟvity or lesson e.g. 
‘People are choosing books at their level during silent 
reading, well done.’ 

 Review behaviour of the acƟvity of lesson  
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Post lesson discussion   Tell a student who was off-task, annoying, disrupƟve, etc 
during the lesson that you will need to speak with them 
at the end of the lesson  

RestoraƟve Discussion  
1. What did you do? What happened? 
2. What rule did you break?  
3. What can be done to fix things?  
4. What might you do differently next Ɵme? 
5. What do you think I should do if I see the same/ similar 

behaviour again/ for the rest of the lesson/ in the next 5 
minutes?  

Student exit   Establish rouƟnes of dismissal to ensure sensibility as 
they leave  

 

 


